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and' r Disabilitie. Poli"u

This policy accepts the definition of SEN/LDD as set out in the Revised Code of Practice,l:3.

Children have special educational needs if they have a learning difficulty, which cails for special educational provision to be made
for them.

Childten have a Iearning difficulry if they:

4 have a signific^nt greatet difficulty in leaming than the majority of children of the same age; or
b) have a disability which prevents or hinders them from making use of educational facilities- of a kind ge nerally provided

fot children of the same age in schools within the area of the local education authority

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is
diffetent ftom the language in which they will be taught.

Special educational provision means, for children oftwo or over, educational provision which is additional to or otherwise
different ftom, the educational provision made generally for children of thek age in schools maintained by the LEA, other than
special schools, in the area.

Aims and Obiectives

In line with School policy, all pupils should be teated equally, urithout regard to gender, t^ce, 
^ge,16ligion, or disability.

The Governing Body and teaching staff will do theit best to ensure that the necessary provision is made for any pupil who has
special educational needs and ensure that those needs will be made known to all who are likely to teach them.

The staff and governors in the school 
^re 

a\ti^re of the importance of identi$ring and providing for those pupils who have
special educational needs.

The staff will ensute that pupils with special educational needs join in the activities of the school together with pupils who do
not have special educational needs, so far as that is.reasonably practical and compatible with the pupil receiving th..r..urrrry
special educational provision, the efficient education of other children in the school and the efflcient use ofresources.

L_ jlks have been developed with local independent senior schools and these are being further developed through liaison between
SENCos. These links are to further develop good practice and ease ftarisfer arrangements for pupils.

Responsible Petsons

The 'responsible person' for SEN is the Headmaster. The person co-ordinating the day to day provision of education for pupils
with special educational needs is the SENCo:



Resources

Specialist Support

The school has experience of working with pupils with Specific Learning Difficulties (Dyslexia) and subject staff are continually
developing thek skills in helping pupils with Dyslexia to gain access to the curriculum. d.rr.r^ip..-,pils have Laptop Computers
and ICT is made available to benefrt pupils with dyslexa-N{rs.shephard (SENCo) has gained A^rrAoA 

^rra 
i, ,Ut. to compile

and disseminate information concetning every child diagnosed wlth dyste"ia at St.Andrew's, for the beneflt of their teachins and
learning.

one full-time and three part-time Llarning Support teachers support pupils with SEN/LDD on a one-to-one basis, in small
Sroups' or in class, based on need identified and as arranged *ith parental agreement. Learning support lessons are often
tirnetabled for once or twice per week, depending on the pupil's level of nei. LS teachers .o#pa.'rr. Individual Education plan
for each of these pupils, which is reviewed and updated aupptop.i^t. and at least twice each yiar.

The whole school is, at present, not accessible for pupils with physical disabilities.

The Special Educational Needs Co-ordinator (SENCo), with the support of the Headmaster, Pastoral staff and the Governing
B_ody takes responsibiJity for the day-to-day running of the departrnent and the provision for individual pupils with SEN/LDb.
She is a member of the Senior Management Team, which is useful in providing professional guidance to inform teachers and tc
ensure high quality teaching and effective use of resources to bring about improved standards of achievement for all pupils. Thrs
is developed through INSET, whole staff meetings, departmental meetings and individual teacher advice.

The fundamental task of the SENCo is to support the Headmaster in ensuring all staff recognise the importance of planning
Iessons and using a varieqr of teaching styles to encourage participation and learning of all pipils.

The SENCo seeks to eflsure that the learning of alt pupils. is given equal priority and that avai-lable resources are used efhcient\
in. supporting, guiding and motivating colleagues, especrally in disseminatiog examples of effective practice in relation to p.rpit,
with Special Educational Needs. The SENCo collaborates'with subiect teaJhers through attendance at Maths, English, Sci..rc.,
Pastoral and Academic meetings, as often as is possible.

The SENCo is responsible for ensuring that the name of any pupil identifred as being a concern, including those vrith
behavioural problems as affecting learning, is eritered on the S-EN List and is foliowe"d through in terms o"f monitoring and
assessment procedures. She works with the Fleadmaster, the staff, parents, governing body aid other agencies to ensrire the day-
to-day operation of the Special Needs Policy.

lf]rete apptoptiate and permissible, the SENCo arranges for exta tkne zndf or access to a reader andf or scribes for pupils with
SEN/LDD in their internal and public examinations.

Staffing
SENCo

Deborah Shephard
M.A.@d), BEd ftIons)
Post Graduate Diploma in Specific Learning Difficulties,
Associated Member of the B.D.A.

Leaming Suppott Teachers

Janet Price (fril-time)
BEd, PGCE (SId)

,

I.indsay Benn (prart-time)
BA, PGCE
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Jane Steen (part-time)
BSc (Maths), PGCE

Learning Support i Extra English/ESOL Teacher

Fiona Dundas (full-time)

M.Ed, BEd (Hons), Cert.Ed, RSADip TEFLl

Liaison Staff

Educational Psycholo gists
Speech and Language Therapists
Occupational Therapists

External Asencies

The SENCo uses appropriate channels for liasing with Educational Psychologists, Speech and Language Therapists and
Occupational Therapists, as necessary.

Pastoral Care

The Head of Pastoral Care will liaise with outside agencies:

Educational Welfare Officer
Social Services
Health Service and family doctors

The Joint Academic Directors will seek to obtain and review:

Previous School Records
General Reports on pupil progress

Class/Form Tutors will also have a special relationship with the pupil.

The SENCo vrill liaise vrith the Head of Pastonl Caxe, the Academic Directors and the Class/Form Tutors over pastoral matters
as affecting the learning of the pupil.

Resoutces

The school allocates funding to each department to develop differentiated materials to allow all pupils access to the curriculum
in all subjects.

The SENCo is available to advise on appropriate text books etc.

SEN/LDD resources are kept in the two Learn:ngsupport rooms, as used by the LS teachers. Further reference materials are
kept in the SENCo's ofhce.
The preferred assessmeflt tool, as used only by the SENCo, is the 'Lucid Rapid' computer programme, which offers good
opportunity for observation of pupil strengths and weaknesses when administered ofl a one-to-one, as weli as quantifying an
initial'probability of dyslexia'.

Various checklists are also used, vhen appropriate, as tools of initial investigat-ion.

An SEN/LDD budget currendy covers the purchase of up-to-date teaching resources books and ganles, computer software,
photocopying paper, testing and assessment equipment, teacher's reference books and subscriptions to relevant periodicals.

Continued Professional Development (CPD)

The SENCo and Learning Support teachers attend SEN/LDD and Literacy courses regular\
IJtterzcy and S?hole School Inset will have an increasingly strong SEN/LDD element.



Equal Opportunities

Admission and Inclusion

All the teachers in the school are teachers of children with Special Educational Needs. As such St.Andrew,s School adopts a
'wJlole school approach' to special educational needs which involves all the staff adhering to a model of good practice. ihe staff
of St.Andrev/s are committed to identifying and providing for the needs of all children in a wholly inclusive ..rrriro.r-..rt.

The school operates an equal oppoftunities policy for children with special educational needs who are afforded the same rishts
as other ch.ildren.
SEN/LDD pupils are not disadvantaged by the Admission Policy. \X&ere necessary and appropriate, a pupil's needs are assessed
prior to registation at St.Andreu/s and during a'Taster day'. The SENCo will interview ,ni 

".r.r. the prospective pupil and
where the level ofneed exceeds provision avallable, parents are advised that these needs are better met elsewhere.

Upon registration of a new pupil, the parents are requested to complete a backgtound information form pertaining to
SEN/LDD. This conftibutes to the compilation of the pupil's learning profile at a usefrrl and early stage.

Access to The Curriculum

A broad and balanced curdculum will be made available for all pupils. \,X4rere pupils have Special Educational Needs a graduated
response will be adopted. The school will, in other than exceptionai cases, make fi-rll use of classroom and school resouices
before drawing on external support.

The school will make provision for pupils with Special Educational Needs to match the nature of their individual needs and the
class/subiect teacher and SENCo will keep regular records of the pupils' Special Educational Needs, the action taken and the
outcomes.

Genetally, pupils are taught in sets in English and Mathematics from Year 3 and in various subjects to include the core subjects
from Yeat 5. The SENCo is consulted over the placement of the pupils in English sets in paticular and attention is given to the
pupils on the SEN/LDD List.

The curriculum will be differentiated to meet the needs of individual pupils. Teaching styles will reflect this approach and
curriculum tasks and activities may be broken down into a series of small and achievable steps for p,rpils *ith 

-SEN/LDD. 
Half-

termly and/or termly Schemes of lfork will take account of pupils with SEN/LDD and Heads of'Suiject, Academic Directors
and Senior Management Staff (to inciude the SENCo) will monitor the planning and implementation of these. Subject teachers
are in possession of pupils' Individual Learning Advice Sheets, which ari distributed at the beginning of each academtc year and.
they are also aware of and have access to the SENIDD List.

In cases where it is felt that the pupil is disadvantaged by poor reading/spelling skills it is necessary to withdraw the pupil to
work on sttuctured reading/spelling programmes and with aLezrningSuppori teacher. Pupils are tarrght on a one-to-on e or in a
small own age goup. Teachers 

^re ^ware 
of the ptoblems of highlighting a child's diffrculties and it is-importarit to avoid

isolation in the class.

SEN/LDD and The Cutriculum

Each subject department makes the curriculum accessible to pupils with SEN/LDD through suitably differentiated tasks and
through carefi-rlly planned and guided practical work.

Each subject department fully supports the school's SEN/LDD policy document and as such recognises that it is the teacher's
responsibility to know how to plan work, and organise and manage classes to take account for the different needs ofpupils,
while maintaining consistently high expectations.

Subject departments aim to do this by eady identifrcation of pupils experiencing difhculty and by:

1. ' . Working in smaller groups as far as is possibie for more teacher attention.



For the less able, tasks ate usuah presented or re-presented in several different ways. These pupils are
provided with additional support by way of explanations and, as appropriate, allourthem to complete
their tasks at a relativeiy slower pace.

Provision of a vaiety of teaching sffategies, which can help pupils to develop skills, ideas and concepts

4. Provision across the abiJity range both by differentiated materials and differentiated courses.

5. Provision of open ended tasks and coursework offering a quick recognition of a'way in', something to
do, possible eady success and room for extension.

6. Access to computers allowing pupils to access a wider range of backgtound information and to work
independendy.

7. Helping pupils organise their own work and become serf-reliant.

8. Continued co-operation and liaison urith the SENCo.

The needs of pupils of all abilities must be catered for so that the above average are fully stretched and those of avenge and
below average zbitq ate encouraged to fle$/ levels ofachievement.

I-earning should be related to everyday, industrial or commercial experiences when and where appropriate and we aim at
preparing pupils as efficiendy as possible for further education and ultimately for adult ,nd -orki.te lif".

Di{ferentiation

1. Differentiation is a planned process based upon the teacher's knowledge ofindividual pupil needs. It is achieved
through setting comrnon tasks at various levels (differentiation by taskj and by quality ;f ;utcome expected from
each pupil (differentiation by outcome).

In order to ensure that pupils are able to achieve success avariety ofteaching and learning strategies are used
which assist differentiated learning.

Pupils are taught both formally through 'lecture demonstration' and skill based exercises and through rnvest-igation
and research. They are encouraged to take responsibility for their own learning.

Pupil activity is varied to ensure a balance of both short and extended tasks. They experience projects which ate
focused and designed to target specilrc skills and knowledge, and those which are opin and designed to allov/
pupils to have more influence over the origins and direction of their projects.

Pupils are encouraged to ptoduce quality outcomes both in their written and their practical work.

Printed matter, such as worksheets and evaluation sheets, are to be increasingly reviewed with guidance from the
SENCo to suit the pupils with SEN/LDD.

Worksheets should include open questions and advice, which will extend the more able pupils whilst supporting
the less able. Practical work is designed to incorporate the basic content of knowledge ,"a .Ul, but shol,ld be able
to extend the more able pupil who can incorporate greater complexity, 

^ccur^cy,innovation 
and experirnentation.

Setting

Setting generally takes place from Year 3, starting with English and Mathematics. Further subjects are set from Year 5.

The constitution ofthe sets is decided upon using test and exam results, as well as teacher assessment concerning pupils'
Potential. Set piacements are constantly reviewed up to Year 8, when it becomes difficult to change set place-entr a". to
Common Entrance syilabus work underway.

The SENCo is cirrrendy the Engl-ish'Teacher for the lower sets in Years 6, 7 and 8.

2.
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SEN/LDD Provision

Co-ordinating Support

The school recognises that good practice for SEN/LDD pupils is good practice for ali pupils and therefore the Special Needs
Department is a service for the whole school.

Staff are involved in SEN/LDD issues. SEN/LDD is a regr.:lar feature of some departments meeting agenda. SEN/LDD is partof a rolling Inset programme and the SENCo attends regular courses and reports to colleagues as apiropriate.

Senior Management are aware of the procedutes of the SEN/LDD department through meetings, classroom monitoring and
departmental reviews.

The SENCO works closely with the English, Maths and Science departments, attending meetings, advisrng on pupil groupings,
teaching and learning. Liaison also takes place with the. Head of Pre-prep and with bo"r"di.rg ho,ls. staff. tir.r. 

".. #o *:.kiy'
staff me etings, one of which is a pastotai meeting in which pupil .o.r..-, can be shared and discussed.

The school computer data base system is currently under development and information on pupils with SEN/LDD will soon be
available centrally within this system, as well as in the SEN foldei on the Sbrver.

Departments are allocated funding per year and use their allocation in part, to provide differentiated materials for the teaching of
SEN/LDD pupils in their subject. The SENCo is available to advise on materials.

The SEN/LDD department is also aiiocated a budget, which provides differentiated materiais as used by the Learning Support
teachers and colleagues in general.

The SEN/LDD department shares some resources with the English Department, in meeting aims and objectives in common.

The..SENCo is responsible. forteeping and updating the SEN/LDD List and the day-to-day management of provision for
pupils with Special Educational Needs.

Pupils are placed on the list at the relevant stage from 'Monitoring' to 'school Action plus' and parents are informed of this as
appropriate. Pupils with Extra English/Esol are also l-isted for monitoring purposes.

The number of pupils currently listed as; .Monitoring, is 94,
'School Action' is 39,
'School Action PIus' 9,

having a 'Statement of Educational Need, is 0.

The number ofpupils currendy receiving Learning Support is 45.
The number of current pupils with Extra English/ESOL is 17.
The current total numbet of children on the SEN List at 'Monitoring' or above is 142, which represents approximately one third
of the whole school's pupil population of 384.

In some cases a pupil entering the school srill have been previously identifled as having a SEN/LDD. Liaison with other schools
through transfer of information andf or documents is pursued, as it is highly beneficiaiin identifying eady, those pupils with
concerns and who are in need of support.



The SENCo collects information on strengths/weaknesses, particular difficulties and on what approaches are more likely to
bene fit individual pupils. There is also l-iaison with external agencies in some cases where the pupil is seen to have a significant
need or probable dyslexia. In most cases it is appropriate to invoive pareflts At 

^n 
e Ay stage.

Pupiis are also assessed thtough initial and annual screening. In addition to profdes often provided by previous schoois, the
school also uses baseline indicators:

Pre-Prep Department:

PIPS (Performance Indicators in Primary School)

Prep Department:

CATs QTTFER)
WR{T3 Spelling Test (Wide Range Achievement Test)
Cloze Reading Test (Young)
Lucid Rapid (?robabiJity of dyslexia test, as used by SENCo on a one-to-one basis, as
annrnnriatpl

LS Teachers' own assessment tests

Results of internal 'End of Year' exams in English and Maths are also analysed for pupils falling below expected levels of
attamment.

A pupil may also be referred by a member of staff and an initial 'Record of Concern' form completed. for the attention of the
SENCo. Concerns may be voiced at meetings, through the Head of Subject or the Head of Junior/Middle/Senior Department.

Parents may aiso refer pupiis to the SENCo. Concerns may be voiced through the Class/Form Tutor, Head of Subject, Head of
Department, English teacher or ro the SENCo direcdy.
The SENCo will follow up any concerns made by parents and report back as soon as possible. This may result in the pupil,s
name being placed on the Special Needs List, coded at the appropriate level.

Iruual Refetrals from Staff/Parents

If a pupii is causing concern to a member of staff, that teacher will first take appropriate action in their preparation and teaching
If , aftet a period of about four weeks, they ate still concerned they will inforrn their Head of Departmerit or Head of Subiect
who may offer advice or produce additional materials. If the concern persists the pupil may be referred to the SENCo through a
rcfenal form entided 'Record of Concern'. The SENCo will log their ioncern, plaie-the child's name on the SEN/LDD Lisiat
Monitoring' and open a file on the pupil. The SENCo will inform the parents as soon as internal SEN/LDD assessment is
deemed necessary.

Parents may also make the initial move by expressing concern to the SENCo or other staff.

Monitonng

The pupil is a concern at this time. Advice and support may be given wherever possible and suitably differentiated materials
should be used. The responsibility for meeting a child's need at'Monitoring'is with the class/subject teacher.

If the child has shown little or no progtess the pupil will move to School Action and the SENCo will assess the pupil and advise
as necessary. Parents will be invited to meet with the SENCo and appropriate staff. If the pupil is no longer causing concern
their name will be removed from the list but a file vzill remain ooen.

School Action

The school offers a differentiated curriculum. V4ren a pupil fails to make progress and shows signs of difficulry in some of the
following areas: acquiring literacy and numetacy; presenting persistent EBD difficulties; or corrununication or interaction
difficulties, the SENCo will carry out an assessment and then place the pupil at 'school Action' and support that is additional to
and different from the differentiated curiculum will be provided through an Individual Learning Advice Sheet (ILAS) as
compiled by the SENCq, for use by ail teachers of the individual pupil.

The IL\S will feafure a range of tedching/Iearrunginitiatives including:

Classroogn organisation and management



Behaviour modification strateg'ies
Use of specialist equipment, dictaphones, lap top computers, electronic dictionaries,
Alternative teaching suategies

Teaching staff each receive a folder of updated II-ASs at the beginning of every academic yeat and, subsequent IL\Ss in the
same year, are distributed for examination and filing.

\flhere the pupil is receiving Learning Support, an Individual Education Plan (IEP) is compiled and implemented by the
Learning Support Teacher. This will focus on the pupil's particular needs and will set realistic targets to reach.

Parents will be informed of the compilation of an II-A,S and IEP and pupils will be involved in decisions taken concerning the
conteflt of the IEP. Parents wi-ll receive a copy of the ILA.S and IEP and the IEP wiil be reviewed rwice a vear. or more
frequently if it is felt necessary.

Parents and pupils discuss progress made and set targets at review meetings, where encouragement is given to include targets of
their own. Review meetings take the form of parents' evenings twice a year a.rd at other times conveni"eflt for the parent. Fupils
are involved in this process more regularly and during Learning Support lessons.

W{here a pupil does make the necessary progress, it is agreed that the pupil wilt stop receiving Learning Support. The pupil will
remain on the SEN/LDD List as 'Morutoring' and until the pupil is quite cieariy nt longer causing .o-n."r.,. If a pupii do.. not
make progress despite the school taking the action oudined, advice will be sought from the appropriate support sewices outlined
in liaison, the ILAS and IEP will be amended accordingly and the pupil will be moved to "schtol Action plus".

School Action Plus

An Educational Psychologist or other external professional or agency will be involved in this stage and the outcome of external
assessment will be discussed between the parents, SENCo and other relevant staff and then used to further inform the content
of the II-AS and IEP and their implementation urithin school for the benefit of the individual pupil. With the parents,
permission, the Headmaster, SENCo and Head of Department will each receive a copy or p"ri .opy of the wr]tten report. The
cost of these services is paid for by the parents.

Statement of Special Educational Need

It is rare that a pupil at St.Andteu/s has a statement of Special Educational Need, but where this is the case lt must be taken intcr
consideration when compiling an II-AS, an IEP and when setting targets. It is the SENCo's responsibility to arrange annual
review meetings with parents and relevant outside agencies.
outside agencies may make a contribution to the educational provision for the pupil.
Teaching staff zre made aware of statement inforrnation.
If progress is still not achieved despite 'school Action Plus', the child may be assessed bearing in mind the LE-A. criteria with a
view to initiating a statutory 2ssessment of special educational needs under the 1996 Education Act. The appropriate forms will
be used for recording and referal as necessary.

Monitoring

As the subject teacher you will need to provide information about differentiation achieved and the
pupil's progress.

School Action and School Action PIus

1. You wili need to provide information about differentiation achieved and the pupil's progress on a Record of
Concern form.

You will need to attend review meetings as necessary.

You will need to read the IL{S in place and take the pupil's needs into account when preparing and teaching
your lessons.

The SENCo andf or Learning Suppott teacher may ask for yow advice in setting IEP targets.

z.
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)tatement

You may need to assist in the completion of the appropriate forms for recording and referral as necessary.

What to do if a child is underachieving in your class

7. The ftst step is to check that the pupil is not already on the SEN/LDD List and to make appropriate provision for
that pupil in your planning.

2' If, after a few weeks, the pupii is still causing concern you should consult your Hbad of Department who may offer
advice on further steps you can take to meet the pupil's needs or may have access to materi-a1s that help deliver the
curriculum to that pupil

3. If the pupil continues to cause concern you must complete a Record of Concern form for the SENCo who will log
your concem and open a file on that pupil. The SENCo may offer futher advice and/or assess the pupil. If an
assessment is deemed necessary, further advice/action will follow.

Learning Support Provision

The initial triggers for Learning Support intervention could be the subject teachers' or others'concerfls, underpinned by
evidence, about a child who despite receiving differentiated learning opportunities:

o makes litde ot no progress even when teaching approaches are targeted particulady in a child's identified areas of
weakness

t 
*;Tt 

signs of diffrculty in developing literacy or numeracy skills which result in poor attainment in some curriculum

' Presents persistent emotional zr'df or behavioutal difficulties which are not ameliorated by the behaviour management
techniques usually employed in school

r has slight sensory ar'd,f or physical problems and continues to make little or no progress despite the provision of
specialist equipment

o has communicatio n andf or intetaction difficulties and continues to make little or no progress despite the provision of a
differentiated curriculum

r has communication problems due to the fact that Engli.sh is not the fust Ianguage

As a result, the tlpes of needs are identified into the foilowing categories:

7. Learning Difficulties, eg. Dyslexia

2. Emotional znd/or Behavioural

3. Physical and or Medical

4. Cultural andf or English as a Second or Other Language @,xtra English/ESOL)

The timings of Learning Support lessons are given z great deal of consideration so that core subject lessons are rady missed and
pupil and parent prefeffed subjects/times are safeguarded.

The content of LS lessons and IEP wiil be tailored to match the individual pupil's needs, but will invariably include some of the
following areas:

' . Spelling; spelling accurately, as a result of knowing the conventions and having strategies for improving spelling.
.. Phonics: applylng knowledge of phonics in their own writing.
o lTritir.rg organisation: organising and: shaping writing effectiveiy.
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o Sentences: having a repertoire of sentence structures and using them effectively.
r Informatjon retrieval: extracting and evaluating information from a range of literary & non-literary sources
o Reading betweeri the iines: using inference and deduction in interpreting literacy texts.

Teaching and Learning in LS lessons will involve:

. Building ori prior knowledge.
r Linking writing with speaking and listening and with reading.
. A highly interactive approach.
o An emphasis on teacher modelling
r Gradual drawing in of pupiis with activities.
r Consolidation of individual learning through revision and reflection.
o A deliberately fast pace, as far as is possible and appropriate.
r Building pupil conhdence through supported appl_icarion.
. A sense of enjoyment through wotking together.

LS Lessons have the followine st-ructure:

. REMEMBER identification of prior knowiedge and key objectives.

. MODEL teacher demonstration of process.

. TRY shared exploration through activity.

. APPLY pupil appiication of new learning.

. SECURE consolidarionthroughdiscussion/activity.

The cost of the lessons is based on tuition fees, which ate calculated by the Bursar and an agreement is then reached between
the Bursar and the parents on each term's estirnated costs.

'Written teports by the LS teachers are produced twice a year - Autumn and Summer terms and two formal parcntfTeacher
interviews are also held during the year - Autumn and Spring terms. However, all LS staff arc available to discuss anv issue with
parents at ariy other time of term.

ReadinE

The library contains a small number of books chosen by the SENCo and further differentiated reading material is available in
the SENCo's classroom.
A.:l$q log encourages all pupils to recotd their reading and is especially useful when monitoring the reading habits of pupils
with SEN/LDD.
The SEN/LDD Department places great emphasis on hearing pupils read and tries to encourage parents to share in this pwsuit
at home. Regular reading lessons are encouraged.
Some pupils may require a phonic approach to reading ar.d zga:n parents are encouraged to take an active part in developing this
approach at home.

Spelling

Spelling is predominandy taught through: Look, say, cover, write, check method for pupils with spelling. Some pupils need an
individual programme and may need a multi-sensory approach.

Writins

Nfany writing activities arise from class readers and pupils are given the opportunity to
develop 

^ 
v^r:!eq of styles: letter v/riting, stories, reporting, and diary writing. They are taught to take their audience into account

when writing.
In the eadier years .we build on the skiils pupils have and develop their basic English. From the Junior Department up\vards
pupils ate encouraged to develop more complex sentences. Pupils are also given oppoftunities to word process their work.
Most wtitten $/ork is either achieved thtough class work or group work but activities are differentiated according to pupil's
individual needs and learning styles.
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